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Thesis entitled “Students’ Reading Anxiety in Reading Aloud at The 
Second Year of MA Pondok Pesantren Sultan Hasanuddin”. The aims of the study 
were to found out the problems encountered the students’ anxiety in reading 
English and students’ way to overcome their anxiety. 
The subject of this research was the second year of MA Pondok Pesantren 
Sultan Hasanuddin which is consisted by 20 students. The participants were taken 
by using purposive sampling technique which consisted of 10 male students and 
also 10 female students. The data were collected through interviews and 
observation. The method of this research was descriptive qualitative to identify 
the factors cause of students’ anxiety in reading English (afraid making errors, 
unknown vocabulary, unfamiliar topic and unfamiliar culture and worry about 
reading effects) and their way to overcome their anxiety (preparation, relaxation, 
positive thinking, peer seeking, and resignation).  
Understanding about students’ anxiety can motivate and help the teachers 
to develop effective learning strategies for the students to improve their reading 
comprehension.  
Based on the finding and discussion of the research, the researcher drew a 
conclusion that students’ anxiety in reading was from learners’ beliefs about 
language learning as well as personal and interpersonal anxiety. Students’ ways to 
overcome their anxiety were preparation, relaxation, positive thinking, and 
resignation.  
The solutions were made as a suggestion for the teachers. The results of 
the study may also be useful for those who are interested in this study. For the 
teacher they are able to know how to reduce foreign language anxiety of the 
students. For the researcher, different aspects are open to be observed about 
anxiety. 
 
  
  
 
 
CHAPTER I 
INTRODUCTION 
 
A. Background 
 
In learning language, there are four skills that should be mastered by 
students, they are listening, speaking, writing and reading. Reading is the most 
important academic language skill. It is also an essential skill for all students in all 
stages. The reason is clear because they comprehend any passages by reading and 
also to enhance their self confidence. So, it is very crucial for the students to learn 
English. 
Reading is a process of how to get information from what we see. For 
example text and symbol. Reading can be taught as a way to draw information 
requires the work of brain actively. As we know, reading is very useful in human 
life. Because by reading, someone would know about the world without have to 
go abroad. 
Allah in the holy Qur’an (Al-A’laaq: 1-5) has also said that reading is 
important for our life. 
 
 
This verse states that Allah has created a human and given an ability to 
speak, to read and to write. Allah has given much knowledge in the world, many 
ways to get them, one of them is reading. Those verses contain of an 
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exclamation and also signal about the urgency of reading. So that, the frequency 
in reading can helps the students in mastering the other language skills. Reading 
is very important in our life, with reading can get much information, knowledge, 
and vocabulary. 
One of the ways on getting information is by reading. In Learning English, 
reading skill has to be mastered by students besides listening, speaking and 
writing, because reading cannot be separated in learning activity. Reading is a 
daily activity that people do, but in Indonesia most of people are lazy to read 
because in their mind reading is a boring activity. When they have a spare time 
such as waiting for a public transportation and waiting to see a doctor, they prefer 
talking than reading a book. They have less understanding how important reading 
is whereas by reading we can get more knowledge or new information. 
According to Hidi in Cahyono and Widiati (2011), they are so many 
factors that affect reading awareness. First, students’ interest, Hidi distinguishes 
interest into two big categories: individual reading interest and situational reading 
interest. Individual reading interest comes from the students themselves. It 
includes motivation and students’ feeling. It is mean that if the students are in 
good condition to learning. 
In contrast, if they are in bad mood, or they are sad or angry, it will be 
impossible to make them interested in reading. In other side, situational reading 
interest refers to psychological condition that is stimulated by environment. It 
includes the classroom atmosphere.  
14 
 
 
 
Based on researcher’s data were investigated from pre-observation at MA 
Pondok Pesantren Sultan Hasanuddin on April 21st 2017 the researcher got the 
problems of the students in reading skill. The researcher asked the teacher who 
teach in English course. In this school when the students read a text book they 
usually feel shy and worry, they are afraid to make mistakes when reading, and 
also they read a text slowly and speak low in voice. Because they were shy if their 
friends would hear their voice when reading. They feel anxious when they were 
asked to read a passage by their teacher in front of the class. In this case the 
researcher wants to analyze the students’ anxiety in learning English. Especially, 
the researcher wants to know their anxiety when they read some text.  
Reading anxiety is a personal phobia related to the act of reading. Anxiety, 
makes learning harder. According to Freud as couted in Han (2009) defines 
anxiety as “unpleasant emotional state including delusion, tension, and worry 
physicological arousal”. Why did the students feel anxieties when they read some 
text ? So, reading anxiety is important to be solved because it can be influence 
their reading ability. It blocks students to achieve goal in learning. Anxiety has 
been shown as debilitating effect on learning and achievement 
Based on the description above, the researcher focused on  the students’ 
anxiety in reading. The researcher conducted a descriptive research through the 
qualitative approach entitled “Students’ Reading Anxiety in Reading Aloud at 
The Second Year of MA Pondok Pesantren Sultan Hasanuddin” 
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B.  Research Focus and Focus Description   
      This research entitled “Students’ Reading Anxiety in Reading Aloud at The 
Second Year of MA Pondok Pesantren Sultan Hasanuddin”. The research was 
limited by research focus and focus description. They were : 
       Students’ reading anxiety to Horwitz et. al (1986) is a specific type of anxiety 
from the more general types of foreign language anxiety that have been linked to 
oral performance. Reading anxiety is seen as a “mediating variable that intervenes 
at some point between the decoding of a text and the actual processing of textual 
meaning”. Consequently, it could in inhibit comprehension and acquisition of the 
second language. McIntyre (1995) emphasize that “when learners feel anxious 
during reading task completion, cognitive performance is diminished, 
performance suffers, leading to negative self-evaluations and more self-
deprecating cognition which further impairs performance and so on”. 
Research focus and focus description above can also be seen in the table below : 
No Research Focus Focus Description 
 
 
1. 
 
 
Reading anxiety 
 
- The factors make the students to be anxious 
- The strategies used by the students to 
overcome their anxiety 
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C.  Problem Statement 
Based on the background of problems above, the main objective of the 
research is to analyze students’ anxiety in reading learning at the Second year of 
MA Pondok Pesantren Sultan Hasanuddin. Therefore, the problems of the 
research are : 
1. What factors do the students feel anxious in reading at the Second year of MA 
Pondok Pesantren Sultan Hasanuddin ? 
2. What strategies used by the students to overcome their anxiety in reading at 
the Second year of  MA Pondok Pesantren Sultan Hasanuddin ?   
D. Objective of Research 
 This research aims to : 
1. To find out the factors that provoke students’ anxious in reading  
2.  To find out the strategies used by the students to overcome their anxiety     
     in reading 
E. Research Significance 
This research is expected to provide significant contribution both 
theoretically and practically.  
1. Theoretical Significance  
This research is expected to give more benefit to English language 
teaching and learning. Understanding the causes of students’ anxiety will be 
helpful for teaching and learning process. This research hopefully gives 
useful and helpful information to improve reading ability. 
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2. Practical Significance  
There are many practical significance of the research which can be 
useful. Firstly, for students, this research is expected to help students in 
building up their motivation in learning reading. Secondly, for teacher, it will 
enrich the teachers knowledge for teaching and learning English to minimize 
students’ anxiety. Thirdly for the next researcher, this researcher is expected 
to be able to give significance to the other researcher as a reference for further 
studies on similar topic. Fourthly, it will give the additional information and 
reference to the readers and English Education Tarbiyah and Teaching 
Science Faculty of Alauddin State Islamic University. 
 
F. Operational Definition of Term 
 The title of this research is “Student’s Reading Anxiety at the second 2nd 
Year of MA Pondok Pesantren Sultan Hasanuddin” In understanding the topic of 
this research easily, the researcher would like to presents the operational 
definition of terms. 
 Reading anxiety is a personal phobia related to the act of reading anxiety 
makes learning harder. In this case there are some factors that influence the 
reading anxiety that are unknown vocabulary, unfamiliar topic, unfamiliar culture, 
reading effects as well as afraid making errors. This condition makes students feel 
anxious when they were asked to read a passage by their teacher in the class. 
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CHAPTER II 
REVIEW OF RELATED LITERATURE 
 
1. Preview of Related Research Findings 
In this research, there are some reviews of related research finding from the 
previous researcher, they are: 
   Jingjing Cui  (2011) in her research entitled Research on High School 
Students’ English  Learning Anxiety she was found that most students experienced 
anxiety in classroom, especially the fear of negative evaluation. Male students 
were found to have higher anxiety of reading class than females. It also found that 
anxiety is a debilitator in language learning, especially anxiety of test and English 
class. Given the situation that anxiety prevalent in Chinese high school English 
classroom, teachers must pay more attention to it. Besides preparing properly for 
teaching, teachers should take the affective factors of students into consideration. 
First of all, they can try to create a relaxed atmosphere for the students which can 
make them feel safe to speak. Secondly, teachers should avoid negative evaluation 
of students in classroom and comment on students’ behaviors with more 
encouragement. Thirdly, teachers, together with our schools, should take some 
measure to relax students’ attention on exams, such us elaminating the ranking of 
students by their test score. 
Ismail (2015) in his research entitled Secondary School Students’ Reading 
Anxiety in a Second Language. He investigated second language reading anxiety 
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of secondary school students in United Arab Emirates University, Al-Ain. He 
found out the factors of anxiety. Generally, the results of the study reported that 
students’ major sources of anxiety are related to both strategies and language 
problems, such as the lack of vocabulary and grammar background knowledge. 
The majority of findings revealed statistically significant differences between 
students in the science and art tracks in favor  of  science  students.  Results  
showed  that  students  in  the  science  track possess  lower  reading  anxiety  
level  than  their  counterparts in  the  art  track.  Science  students  also  appeared  
to  have  more  positive  feeling  about  their  reading  skills  and  language  
proficiency. 
Burden (2004) from EFL University Classroom of India. His research 
entitled, “The Teacher as Facilitator, Reducing Anxiety in the EFL University 
Classroom”.The result of his study showed that anxious students have negatively 
self-concepts and they always underestimate their offorts when speaking or 
conducting any task when they are compared to other students. Anxious learners 
may develop more anxiety if they feel that their behavior is always anxious, judge 
and compared with other students while my research will focused on finding the 
anxiety in reading learning class. 
Lien (2011) in her research entitled “EFL Learners’ Reading Strategy Use 
in Relation to Reading Anxiety”. Her research is about the relationship between 
reading strategies and reading anxiety of 108 college students. A survey was 
administered after students participated in an intensive supplementary reading 
course for 18 weeks. Based on her research, it can be concluded that the results 
20 
 
 
 
relevead negative correlation between reading strategies and reading anxiety. The 
findings recorded that students with low level of anxiety tend to employ general 
reading strategies, while students with high level of anxiety used basic strategies, 
such as translation to facilitate their understanding of the text. 
Zarei (2014) from Imam Khomeini International University in Iran. His 
research entitled, “The Effect of Reading Anxiety and Motivation on EFL 
Learner’s Choice of Reading Strategies”. The researcher was investigated the 
relationship between reading anxiety and motivation, and the effect of reading 
anxiety and motivation level on the choice global, supportive and problem solving 
reading straegies. As the conclusion the present study showed a low positive 
relationship between motivation and reading anxiety. This probably implies that 
for those learners who are motivated to read, reading automatically assumes a 
greater level of significance than in normal circumstances. The increased level of 
importance then influence the anxiety. On the other hand, the low correlation 
index might actually be due to a curvilinear relationship between the who 
construct. 
To sum up, the researcher will conduct a research with different focus. The 
findings of some researchers above focused on learning anxiety, anxiety in english 
test class, anxiety in a second language and the effects of anxiety in learning. In 
this research, the researcher will focus on conducting the student’s anxiety in 
reading class, the causes of students’ anxiety in learning as well as the motivation. 
The researcher concludes the students anxiety in reading is important to be solved 
for increase reading ability of students. The researcher believes that the reading 
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ability of student can increase since the student can motivated and support him 
self to read of anymore literature Beside that, the subject of some researchers 
above focused to the college student. In this research, the researcher will focus to 
observe for the senior high student. This research will be taken a place at the 
second year of MA Pondok Pesantren Sultan Hasanuddin. 
2. Some Pertinent ideas 
a. Definition of reading 
 Reading is one of the basic skills of language learning. It cannot be 
separated from other skills of language learning besides writing, speaking and 
listening. Those skills must be learned all by English language learners. Reading 
skill can help improve other language skills. Generally, the skill of reading is 
developed in societies with literary taste, because it can lead to develop 
comprehension, enrich vocabulary. Reading as with other skill is more enjoy able 
to do. 
 According to Nunan (2003) reading is a fluent process of readers 
considering information represented in a text and their prior knowledge to 
understand the text. It means that, in reading process, the readers not only depend 
on the information drawn from the text, but also the readers construct their prior 
knowledge to fully comprehend the text. 
Reading is one of four basic skills that are taught to the junior and senior 
high school students. This skill was as important as the other language skills. But, 
in developing reading skills, what must teachers teach? Opinions among educators 
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and psychologists differ as to what should be included in the definition of reading. 
Carrillo (1976) summarized opinions in three categories: 
a) Reading is purely a mechanical process. Advocates of this narrow view mark 
progress in reading skill by (a) a reader’s accuracy in recognizing words and in 
attacking words that are not known; (b) the amount of print recognized at each 
fixation of the eyes; (c) the rate of recognition of words and phrases; and (d) 
rhythmic progress along the line of print and an easy return sweep to the next 
line. 
b) Reading is a mechanical process plus the acquisition of meaning. Advocates of 
this broader view hold that in addition to acquiring efficiency in the mechanical 
aspects given above, the reader must fuse the meanings represented by the 
printed words into a chain of related ideas. 
c) Reading is a combination of mechanics, understanding, retention, and use.  
 
b. Principles of reading 
According to Harmer (2001: 70) states those principles of teaching 
reading are: 
1) Reading is not passive skill. Reading is an incredibly active 
occupation. To do it successfully, we have to understand what the 
words mean. 
2) Students need to be engaged with what they are reading. 
3) Students should be encouraged to responds to the content of a reading 
text, not just to the language. It is important to study reading texts for 
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the way they use language, the number of paragraphs they contain and 
how many times they use relative clauses. 
4) Match the task to the topic. Once a decision has been taken about what 
reading text the students are going to read we need choose good 
reading task, the right kind of questions, engaging and useful puzzle. 
5) Good teacher exploit reading texts to the full. They integrate the 
reading text into interesting class sequences, using the topic for 
discussion and further tasks, using the language for study and letter 
activation. 
d. Purpose of reading 
 Grabe (2009: 9) state that purposes of reading are: 
1) Reading to learn 
Reading to learn is often carried out in academic and professional settings. It also 
places more processing demands on the reader because the reader is expected to 
remember the main ideas and many supporting ideas and be able to recall this 
information as needed. 
2) Reading to search information (skimming and scanning) 
 Skimming and scanning reading are used to search 
information which can be practiced by training in high speed 
reading. 
3) Reading to integrate information 
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Reading to integrate information requires that the reader 
synthesize and learn information from multiple texts or bring 
together information from different part of a long text, such as a 
long and complex chapter in a text book. The effort to build a 
strong organizing frame in reading to learn in increased 
significantly when there are multiple texts that refer to related 
information, the reader must decide how to create his or her own 
organizing frame for the information because none is provided by 
the combined set of texts. 
4) Reading to evaluate, critique, and use information. 
Reading to evaluate, critique, and use information 
represents an increased level of demand and a more complex 
interaction of reading processes. In academic and professional 
settings, readers are at times asked to evaluate and critique 
information from multiple texts, or from one long text, requiring 
them to make decisions about which aspect of the text are most 
important, most persuasive, least persuasive, or most controversial. 
5) Reading for general comprehension. 
When accomplished by a skilled fluent reader, requires very 
rapid and automatic processing of words, strong skill in forming a 
general meaning representation of main ideas, and efficient 
coordination of many processed under very limited time 
constraints. 
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Different with Nunan (1989: 34) states that the purposes of 
reading are: 
1) Reading to obtain information for some purpose or because curious 
about some topic. 
2) Reading to obtain instructions on how to perform some tasks for 
work. 
3) Reading to know when or where something will take place or what 
is available. 
4) Reading to know what is happening or has happened. 
5) Reading for enjoyment and excitement.  
b. The meaning of anxiety 
Everyone who goes through anxiety is a normal person. Male or female 
who deals with a real, serious problem and becomes anxious is natural. Anxiety 
can be categorized into abnormal psychology when a person has irrational, 
illogical, and unclear emotion.  
Emotion can lead students to uncomfortable feeling and make them 
anxious. According to Linda De Clerq, anxiety shows an uncomfortable condition 
of emotion that is consisted by subjective interpretation and physicologial 
stimulation. Students who suffer from anxiety will worry about impending danger 
irrationally. 
Anxiety not only make people suffer from fatigue, insomnia, 
gastrointestinal disturbances, and depression of spirit but also make them suffer 
from emotional instability, inferiority feelings, cardiac disorder, pains and 
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headaches. Therefore, students who go through anxiety complain about a general 
loss of interest and an inability to concentrate, they will not pass any fest well. 
Scovel (1978) in his research found that anxiety is explained as a fear, a 
vague fear that is only indirectly associated with an object.
 
According to  
Spielberger (1983) explains anxiety as subjective feeling of tension, fear, 
anxiety, and worry associated with an arousal of the automatic nervous 
system. Morris, David, & Hutchings (19981) argue about anxiety that anxiety 
consists of two components; worry and emotionally. Worry or cognitive 
anxiety refers to negative expectations and cognitive concerns about oneself, 
the situation at hand, and possible consequences, and emotionally or somatic 
anxiety concerns one’s perception of the physiological-affective elements of 
the anxiety experience, which are indications of automatic arousal and 
unpleasant feeling states, such as nervousness, upset stomach, pounding heart, 
sweating, and tension. 
Horwitz, Horwitz, and Cope (1986) interpreted anxiety as a “subjective 
feeling of tension, apprehension, nervousness, and worry”. A study 
conducted on foreign language anxiety has shown that anxiety might 
prevent language learners from achieving a higher level of proficiency in 
foreign languages and it is negatively related to foreign language learning. 
For Hollandsworth (1990), anxiety disorders are characterized by feelings 
of subjective distress for examples apprehension, anxious and avoidance 
behavior. Some of these disorders have distress as the classic feature, while 
for other avoidance behavior is the primary characteristic. 
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Form of anxiety can appear in various conditions. Dixon (2011) in his 
book “Understanding Anxiety Problems”, There are several signs of anxiety 
that showed by anxiety symptoms involve in our body, mind, and behavior. 
The symptoms are:  
a. Body 
Someone who feels worried to face something is usually visible 
by the signs. Those signs are breathing becomes more rapid, heart 
beat speeds up, feel dizzy and light-headed, get “butterflies” in 
stomach, feel sick and need a toilet, the mouth becomes dry and it 
feels difficult to swallow, feel sweat more, and feel “jittery” or 
“jumpy”. 
b. Mind 
 
When someone face anxiety, they feel frightened, they may tell 
their selves that they are physically ill, having heart attack or a 
stroke or a going mad, think that people are looking at them, 
worry that they may lose control and make a fool of their selves in 
front of others, and feel that they must escape and get to a safe 
place. 
c. Behavior 
When anxiety attack someone, they often to make excuses to 
avoid going out or doing things and hurry out of places or 
situations where they feel anxious. 
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b.  Theories of Anxiety 
K.T. Srongman (1995) wrote in his academic journal “Theories 
of Anxiety” define that theories of anxiety divided into five 
categories; psychoanalytic, learning/behavioral, physiological, 
phenomenological/existential, and cognitive.
 
 
a. Psychoanalytic. 
Firstly this theory developed by Freud, he had two theories of 
anxiety and he saw that anxiety as an everyday phenomenon and as a 
way of explaining neuroses. The realistic anxiety that referred by real 
objects is everyday anxiety; this has often been referred to as fear 
rather than anxiety. Although, neurotic anxiety as an unconscious 
conflict within the individuals since the conflict was unconscious, the 
person was not aware of the reason for his or her anxiety involve in a 
panic attack. 
b.  Learning/ behavioral 
According to Hans Eysenck (1975) “The dynamics of anxiety 
and hysteria” develops the theory of anxiety that rests on more 
fundamental personality theory, this theory depends on two major 
dimensions, extroversion/introversion and neuroticism. In this 
context, the neurotic individual is particularly sensitive to anxiety-
provoking stimuli, this sensitivity being based on the automatic 
nervous system. So, from this perspective, anxiety-proneness is 
inherited. However, anxiety can also be learned. Traumatic events 
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lead to unconditioned fear, but can then become conditioned resulting 
in new stimuli producing the original anxiety responses, anxiety is 
viewed as conditioned fear. 
c. Physiological 
This category based on an exposition of what parts of the 
central nervous system might be involved in emotion in general and 
fear or panic or anxiety in particular. It is rely on a model of human 
psychology which rests on natural science. One of the most 
interesting physiological expositions of emotion comes from Gray 
(1987), it is one of substantial theory of anxiety which should be dealt 
with under the physiological heading. Gray regards the behavioral 
inhibition system as foundation of anxiety. He argues that the 
behavioral inhibition system suppresses any behavior that threatens as 
unwelcome outcome. 
d.  Phenomenological/ existential 
In this case anxiety is defined as a naturally occurring state of 
person. The distinction between fear and anxiety is very similar; fear 
is specific object although anxiety is independent of any object, 
instead being a necessary condition of choice. Anxiety only develops 
after the development of self-awareness allows a person also to form 
a self-hood. A person who afraid moves away from a feared object, 
whereas an anxious person is in conflict and unsure. This is 
developed by Fischer (1970)
 
 in which there are five components of 
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terms of anxious experiencing. They are: 1) there is an identity, which 
takes the form of milestones towards a way of living. If any of these 
milestones are threatened so that they might be lost, then anxiety 
results. 2) There is a world, which consist of a network of relations 
and involvement for each milestone. If anything in this world seems 
insurmountable and the world thus becomes threatened, then again 
anxiety may result. 3) There is motivation in which the world and the 
person’s identity are perpetuated. 4) There is an action, which is 
involved in achieving a milestone and which expresses being. 5) 
Finally, there is ability which is a lived evaluation of uncertain 
competence. For Fischer, anxiety is both anxious experiencing and 
the experiencing of the self or the other being anxious. As should be 
obvious from this brief description, Fischer’s conceptualization of 
anxiety is vague, although it is experiential or phenomenological and 
he does not really success in fitting all the other types of formulation 
into the theory, even though the vagueness helps. 
e. Cognitive 
This theory follows that high and low anxiety of people will 
also differ in cognitive appraisal of ambiguity. Moreover, a person 
might be more susceptible to stress and anxiety in some stress 
situation than others. Eysench
 
points out that the evidence about the 
role of the cognitive system in accounting for differences in 
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susceptibility to stress is unclear but there are differences in cognitive 
functioning. The important thing of the theory of (trait) anxiety is that 
it draws attention to the importance of taking into account the 
cognitive system as well as the physiological and the behavioral. 
c. The Effect of Anxiety to Learning 
Anxiety has debilitative and facilitative effects. The positive 
anxiety is called a facilitative anxiety, and the negative anxiety is called 
debilitating. In fact, this type of anxiety helps students or learners to 
improve their learning and performance. Debilitating- anxiety has a 
negative impact on students’ motivation and their preparation before and 
during presentation. In other hand, facilitating anxiety keeps the student 
motivation and pushing students to do more efforts to reduce the 
negative impact of anxiety. Anxiety not only inhibits their achievement 
but also hinder their reading ability in presentation performance. Feeling 
of stress is considered as the cognitive part of anxiety and can have a 
negative effect on performance. For example failing to answer the 
question will only hinder the future performances of the learner, and 
makes student less and less efficient in the classroom. Therefore, 
motivation and big effort to do the best in each performance are needed 
by students to reduce their feeling of fail, anxious, nervous, unconfident 
and feeling of shy with their ability. All of negative feeling should be 
remove from students’ mind and cultivating the positive way to their 
confident in improving their motivation for doing better than before. 
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d. The sources of anxiety 
The last decade has witnessed an increasing research trend on 
foreign language reading anxiety as a skill related to but distinct from 
foreign language anxiety. However, sources of foreign language reading 
anxiety have rarely been investigated. Thus, the current study responds to 
the study by (Saito, Horwitz, & Garza, 1999) and extends the work of (Al 
Shboul, Ahmad, Nordin, & Rahman, 2013b) in this specific area to 
propose a theoretical framework that represents the sources of foreign 
language reading anxiety and to measure the extent of those sources in the 
Jordanian EFL context.  
The theoritical framework which is used in this research is proposed 
to reveal students’ anxiety in learning Foreign Language. There are 
various factors which influenced students’ reading anxiety: personal 
factors and text features. Under the concept of personal factors, there were 
two main sources of foreign language reading anxiety; afraid of making 
errors and worry about reading effects. On the other hand, there were 
three main sources of foreign language reading anxiety under the concept 
of text features; unknown vocabulary, unfamiliar topic, and unfamiliar 
culture. The effects to the study and recommendations for further research 
were revealed. 
Anxiety is one of the main factors affecting learning. Anxiety, 
which makes learning harder, is an important issue requiring attention to 
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increase success in education. Anxiety can be briefly defined as a form of 
fear whose source is unclear. 
 
a. Reading anxiety caused personal factors 
1) Worry about Reading Effects 
Reading in a foreign language and anxiety are known as a 
common problem for students in learning Foreign Language. 
Commonly, reading aloud is often related with anxious stimulus 
which created negative reaction (Jalongo & Hirsh, 2010). For 
example, if a student is asked to read aloud, the act triggers the 
amygdale of the brain which produces instant worry and anxiety. 
Students are anxious during and after reading in a foreign 
language. They are most often asked to read in front of  
their classmates. Consequently, students concentrate on 
performance rather than comprehension. If they were asked again 
to demonstrate the idea, in most cases they would lose what has 
been read. Alternately, if they were not knowing the idea from the 
passage that they have read but they know that they would be 
asked about the idea, they might be more anxious during and after 
the reading task which creates a sense of anxiety that disturbs 
reading comprehension and performance at the same time.  
2)  Afraid of Making Errors  
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According to Brown (2007) language anxiety is complexly related 
with self-confidence though the latter is characterized as a positive 
component. Students who lack self confidence are often afraid of 
participation in reading tasks in order to avoid making errors. 
Hence, this sense of feeling leads students to increase the anxiety 
in foreign language reading. Therefore, by way of anxiety 
increase, their reading performance decreases, which ultimately 
shows an abnormality of their reading ability and unconstructive 
influences on language proficiency. Research on foreign language 
anxiety has admitted the crucial role of lack of self-confidence in 
causing the state of fear of making errors. Nonetheless, the 
confused results that showed the lack of self-confidence and fear 
of making errors as one or two separated components, it seems 
thatboth connote the same sequential sense in the action of 
reading where any cursors to the other. In Kuru-Gonen (2009) and 
Miyanaga (2007), lack of self-confidence in reading was assigned 
as a source of foreign language reading anxiety. Therefore, this 
study claim in foreign language anxiety afraid of making mistakes 
as a source of reading anxiety in learning. 
b. Reading anxiety caused by Text Features  
1) Unfamliar Culture 
According to Tomasello (1999) reading task is not only an 
interaction between the reader and the thoughts of the 
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author, it is also incidentally interaction between the reader 
and the shared knowledge of the cultural history in the book. 
The students who find difficulties in deducing the precise 
meaning of a word due to unfamiliar culture is one of the 
sources student’s axiety. Mostly, students are anxious if they 
know the meaning of the words in the text but cannot 
comprehend the overall meaning. Unfamiliar culture was 
found to be a source of foreign language reading anxiety. In 
the seminal work of Saito et al. (1999), it is also originated 
to be a great aspect to elicit anxiety in foreign language 
reading. Furthermore, Kuru-Gonen (2009) found that 
unknown cultural content blocks the students from 
understanding foreign language script. 
2) Unfamiliar Topic 
The topics which are not interesting or difficult for readers 
may lead to reading anxiety. According to Kuru-Gonen 
(2009) found uninteresting topics a source of foreign 
language reading anxiety caused by reading text. In her 
qualitative part of the study, she randomly investigated 25 
students aiming to find the sources of foreign language 
reading anxiety. In other survey Zhao (2009) the responses 
of the participants in FLRAS which stated, "I am nervous 
when I am reading a passage in Chinese when I am not 
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familiar with the topic" was high. 44% of the participants 
agreed or strongly agreed with the item. In such way, 
unfamiliar topic was allocated as a source of reading anxiety 
in a foreign language.     
3) Unknown Vocabulary 
Unknown vocabulary has been found to be another source of 
foreign language reading anxiety. In Kuru-Gonen (2009), 
unknown vocabulary in reading a foreign language text 
appeared to be another source of anxiety. 20% of the 
communication units which related to text category fit to the 
students' statement of anxiety about new words through 
reading English language text.  
Students are anxious about the difficult words they 
encounter, the number of new words as well as the 
contextual surrounding words of unknown words if they are 
strange as well, the meanings of the individual words and 
the translation of the text.  
e. Strategies for Coping with Reading Anxiety 
Acording to David Shinji Kondo and Yan Ying-Ling (2004) wrote 
in academic journal about strategies for coping with language anxiety. In 
their journal, there are five strategies that can use by students for reducing 
their anxiety to perform in front of class, namely: preparation, relaxation, 
positive thinking, peer seeking and resignation. 
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1. Preparation 
The first strategy is preparation. In this strategy students 
attempt to control their own self by improving learning and study 
strategies (example: study hard, trying to obtain good summaries of 
lecture notes). By using these strategies would be expected to increase 
students’ subjectively estimated mastery of the subject matter, and 
reduce the anxiety associated with the language class. 
2. Relaxation 
The second one is relaxation, the goal of this strategy for 
reducing somatic anxiety symptoms. Making relax the body by doing 
something (example: take a deep breath and try to calm down). Shu 
Feng Tseng (2012) assumed that the more one relaxes, the more 
anxiety loses. Sit comfortably and straight in the classroom seat. 
Before or during class, take long, slow breaths, hold it for four or five 
seconds and release it slowly. Exercise turns nervous energy into 
positive energy through a calming release of breath. 
3. Positive Thinking 
The third strategy is Positive Thinking, it is characterized by 
cooling down of pressure problematic cognitive processes that 
underlie students’ anxiety, think that everything can be well. These 
strategies are intended to divert attention from the stressful situation 
to positive and pleasant cues, and bring relief to the anxious student, 
(Example: imagining oneself giving a great performance, trying to 
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enjoy the tension). It is necessary to think positive, to realize that 
everyone makes mistakes learning a language and that making errors 
is an integral part of the language learning process. It is also important 
to realize that perfection is an impossible goal and that is not a 
requisite for success. 
4. Peer Seeking 
The fourth strategy is peer seeking. This strategy distinguished 
by students’ willingness to look for other students who seem to have 
trouble understanding the class and/or controlling their anxiety. For 
the anxious student, the realization that others are having the same 
problem may serve as a source of emotional regulation by social 
comparison. 
5. Resignation  
The last strategy is resignation. In Kondo et al. (2004) this is 
characterized by students’ unwillingness to do anything to decrease 
their language anxiety. Resignation seems intent on minimizing the 
impact of anxiety by refusing to face the problem (example: give up, 
sleeping in class). 
Insight and understanding are essential to overcoming anxiety 
problems. However, from shyness to depression, there is something 
else that is equally important namely changing behavior. To change 
the behavior we have to do the behavior, but it will not help students 
if they still feel bad about them self and they still unanswered their 
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own problem by found the solution. Therefore, successfully 
overcoming anxiety disorder requires both insight and behavior 
change. 
Beside the students own strategies to reduce their anxiety, a 
teacher also can contribute to help students to reduce it. Shu Feng 
Tseng (2012) states that there are several ways for teacher to reduce 
students’ anxiety, they are to give more attention for students and their 
language learning. If students detect that their teacher has a true 
interest in their language learning, they will be motivated to have an 
even stronger interest in their own learning. Next is create a warm, 
reassuring classroom atmosphere to create a more relaxed and 
comfortable classroom atmosphere, walk around the room and make 
occasional contact and use humor in sufficient amounts. The next step 
is incorporate into the lesson classroom activities that indirectly get the 
student to think about their own anxiety, the cause of it, and possibly 
ways of alleviating or reduce it.  
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CHAPTER III 
RESEARCH METHOD 
A.  Research Design 
      In this research, the researcher conducted descriptive research with a 
qualitative  approach.  According to Mohammad Adnan Latief  (2013) Qualitative 
research is a process of inquiry aimed at understanding human behavior by 
building complex, holistic pictures of the social and cultural settings in which 
such behavior occurs. It did so by analyzing words rather than numbers, and by 
reporting the detailed views of the people who had studied. Such inquiry was 
conducted in settings where people naturally interact, as opposed to especially 
designed laboratories. In the other side, descriptive research refers to the research 
that describe a phenomenon or else a group under study. Besides, Nedha (2015) 
said the highlights that in descriptive research the researcher’s main focus was to 
describe the population through identifying the characteristic. In brief, descriptive 
qualitative research aimed to understand a phenomenon about what was 
experienced by the subject such as perception, motivation, behaviour, action and 
so on. Therefore, the data collected and explained through descriptive way or 
using words rather than numbers. 
      To find a valid data in this research, the researcher applied the techniques of 
collection data through observation and interview. Observation was conducted to 
find the students who have good reading performance. It had been done by 
watching the manner of second year students in reading and by interviewing the 
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teacher who handles reading class to get the students data who have feel anxious 
in reading performance. The data from interview analysed qualitatively. 
B. Research Setting 
This research was started on February 2017 at MA Pondok Pesantren 
Sultan Hasanuddin Gowa Regency. 
C.  Research Subject 
The subject of this research was the second year of MA Pesantren Sultan 
Hasanuddin which consisted 20 that are 10 female students and 10 male students. 
D. Research Instrument 
      In this research, the researcher used instruments of collection data 
namely observation and interview.  
1. Observation 
      Observation is one way of gathering data by watching people behaviour that 
will be observed in natural setting. Accoding to Arikunto (2013) observation is 
one of ways to collect data by using part of senses such as sight, smell, hearing, 
touch and taste. Observation aims to give an overview about problem that will be 
analysed. This research applied the descriptive research through qualitative 
approach. In this case, the researcher looked for the secondary sources which 
came from the teacher who handled reading class and their surrounding where the 
researcher might get additional information about the students who have bad 
reading performance. The data which as obtained through the observation was 
done by checking observation lists to gather the primary data that is the 
information of the external factors of students. The students’ external factors of 
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learning include; non social factors e. g weather, instruments of learning, school 
condition, and social factors; family, school and environment condition.  
Moreover, the researcher also observed the reading performance of the second 
year of MA Pesantren Sultan Hasanuddin and gave more attention to the intended 
students by the teacher. 
2. Interview 
      Interview is one of techniques to collect data by having conversation between 
interviewer and respondent which has purpose to get certain information from 
respondent. According to Sugiyono (2011) Interview is technique used to collect 
the data when the researcher wants to do the study to find out the problems. By 
interviewing, the researcher will get additional information by noticing 
participants’ facial expressions, gestures that may enrich the meaning of verbal 
language. The researcher will give specific questions related to the data needed. 
The researcher conducted an interview to find out the strategies used by the 
students who have bad reading performance in developing their reading ability. 
To get the data of this research, the researcher used interview considering the 
advantage in which the subjects (the teacher and the students) gave the needed 
information orally and face-to-face related to what the students got or experience 
related to their learning, class, test outside the class activity, motivation in 
learning English, the way of the teacher explained the learning material and much 
more which probably become the cause of anxiety in reading.  
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3. Triangulation  
Checking the validity of data in qualitative research are necessary to avoid 
invalid data. It was intended to avoid their answers and dishonest information. 
Testing the validity of the data in this study using triangulation techniques. 
Triangulation technique is the technique of testing the validity of the data by using 
something that out of the existing data or as a comparison of existing data. 
Triangulation conducted and used to check the validity of data that consists of 
sources, methods, and time. 
In this research, There are three kinds to testing the validity of the data 
namely triangulation sources, triangulation techniques, and triangulation of 
time. 
1. The triangulation sources is done by comparing and re-check the 
confidence level of an information. 
2. The triangulation technique is done by comparing the results of 
translation text with data from interviews, so the researcher can get the 
valid data in this research. 
3. The triangulation of time is done by checking the interviews and 
translation text in a different time to produce valid data in the research. 
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E. Data Collection Procedures 
In collecting data, the researcher used some procedures as follows : 
1. First, the researcher determined which class be a sample 
 
2. Second, the researcher came into the classroom and socialized 
about the research. 
 
3. Third, the researcher determined twenty students to interview. 
 
4. Fourth, the researcher interviewed the students one by one. 
 
5. Finally the researcher analyzed and made the result of students’ 
answer manually. 
F. Data Analysis Techniques 
      After the researcher collected the data needed through observation and 
interview, they were analysed through descriptive analysis. In this research, the 
researcher used the techniques of data analysis by Miles and Huberman in 
Sugiyono (2011). They were divided into three steps which were data reduction, 
data display and conclusion or drawing/verifying.  
1. Data reduction 
      Data reduction is a process of selecting, focusing, simplifying, abstracting and 
transforming the raw data that appear in written-up field notes. Data reduction 
occurs continuously throughout the life of any qualitatively oriented project. 
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2. Data display  
      After the researcher reduced the data, the next step was displaying the data. A 
display is an organized assembly of information that permits conclusion drawing 
and action taking. 
3. Conclusion or drawing/verifying.  
      The last step was conclusion. From the beginning of data collection, the 
qualitative analyst is beginning to decide what things mean, is nothing 
regularities, patterns, explanations, possible configurations, casual flows and 
prepositions. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
46 
 
 
 
 
CHAPTER IV 
FINDING AND DISCUSSIONS 
   This chapter describes the findings and the discussion of this research. 
The finding section shows all the data which was collected through 
observation and interview whereas the discussion section analyzes and 
discusses all the data from the findings.  
A. Findings  
     The researcher had conducted the observation and interview 
about the strategies used by the students to develop reading 
performance. There are three statements that had to be answer in this 
research. The first problem is about the factor causes students’ anxiety 
in reading. The second problem is the strategies the students to 
overcome their anxiety.  
1. Cause of anxiety  
Based on the interview has been conducted by the researcher, the 
data showed that whether students feel anxiety when reading in their 
daily learning. Most of the interviewee felt anxious when they were 
asked to read in front of the class. This chapter describes the findings 
and the discussion of this research. The finding section shows all the 
data which was collected through observation and interview whereas 
the discussion section analyzes and discusses all the data from the 
findings. 
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1. The result of observation 
No Aspects observed  Results 
 
1. 
 
 
 
 
 
2. 
 
 
 
 
 
What factors cause of 
students’ anxiety 
 
 
 
 
What strategies used by the 
students to overcome their 
anxiety 
 
 
 Unknown vocabulary 
 Unfamiliar topic 
 Unfamiliar culture 
 Reading effects 
 Afraid of making errors 
 
 Preparation 
 Relaxation 
 Positive thinking 
 Resignation  
 
 
   There were several aspects observed by the researchers. The observation was 
conducted on October 26th  – November 16th  2018 . It took for around 3 weeks. In 
addition, researchers did observation in the classroom and school area. Based on 
the table above, it shows that students experience anxiety when they are asked to 
read a few paragraphs in front of the class. These include various factors, the first 
under personal factors affect anxiety which are: worry about reading effects, the 
fear of making errors and worry about reading effects. The second under the 
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concept text features include unknown vocabulary, unfamiliar topics and 
unfamiliar culture. And various stragtegies to overcome their anxiety in reading. 
1. The result of interview  
A. Factors cause of students’ anxiety 
In addition to do the observation, the researcher conducted an 
interview to the selected students for getting more information about 
the students’ anxiety. The researcher asked “what makes you feel 
anxiety while reading in the classroom and how do you overcome 
your anxiety?” there are various factors which influenced students’ 
reading axniety. 
1. Unknown vocabulary 
Based on the observation result have been conducted, while the writer 
observed the students in the classroom in the second year of MA Pondok 
Pesantren Sultan Hasanuddin on October 17th 2018 through November 17th 
2018. The cause of the students’ anxiety when they read some texts or 
passages they did some mistakes while reading aloud in the class. There 
were 15 of 20 said the similiar feeling. They worried about the difficult 
new word they encounter. It means that unknown vocabulary is a source of 
anxiety in reading. It can be proven by some statements of the students “I 
am worried about the new word I found on passage. I may enjoy reading 
but I have to understand what I read” (Interviewed:2018). Similarly,  the  
other  student  considers  that  lack  of  vocabulary  is  causes of 
misunderstanding  English texts. “I can understand the English text, if I 
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know the difficult word” (Interviewed:2018). The other student admitted 
“Sometime, I find unknown word in a text and then I feel anxious and 
suddenly quit reading” (Interviewed:2018). In addition, students in the 
class feel anxious about unknown vocabulary. The other students said in 
the interview that she finds obscurity in fresh words.  
“In  the  class,  I  like  the  teacher  who  explains  in  the  Arabic  and  
English  language  because  I  face  a  problem  of  knowing the 
meaning of the new words” (Interviewed:2018). 
Based on the researcher opinion from the observation that the 
researcher did in that school, it can conclude that most of the students who 
have worried in reading English in the class, when they are hard to 
interpret some words in the text because they are difficulty to get the main 
point of text. 
 
2. Unfamiliar topic 
 
One of student  stated that  he  enjoys  reading  English texts related to his 
major, Islamic studies. Because the new topics are tricky, hard to understand and 
also boring to read. It seems that unfamiliar topic is one of the sources of anxiety 
in reading for all students. All of students feel anxious if they read  topics  for  the  
first  time  and  do  not  understand  it. There were 10 of 20 responded the same 
statement. It can be shown by five statements of the students.  
“I like reading Islamic texts because it is related to my major and most 
vocabulary is well known to me. They are the same in most topics so when I 
read in this field I easily understand rather than reading in different fields” 
(Interviewed:2018). 
The other students defined that short stories are her favorite, because it is easy and 
familiar. It can be proven by the statement of the students ”The most things I like 
to read are the short stories because they are easy to understand and they all have 
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the same style” (Interviewed:2018). Beside that, the other students assured that he 
do not like the difficult topic of the text, because it is something bored. It can be 
shown by the statement  
“The only thing I like which I can understand the idea and familiar for me 
such as Islamic topics and sometimes short stories, because I dont like read 
something make me bored” (Interviewed:2018).  
Morever, unfamiliar topics causes anxiety in reading in a foreign language. The 
other students assumed “Of course, I will be confused if I read a story without a 
previous idea or description” (Interviewed:2018). In addition, students feel 
anxious if they read topics for the first time and do not understand because never 
found that previous. It can be proven by the statement “I was annoyed to read a 
topic that I never read before” (Interviewed:2018).  
 
3. Unfamiliar culture 
 
Mostly, students are anxious and worried if they know the meaning of the 
words in the text but cannot comprehend the overall meaning. Unfamiliar culture 
was found to be a source of foreign language reading anxiety, unknown cultural 
causes the students from understanding foreign language. There were 10 of 20 
students assumed their worried, if they read topics and do not nderstand it. It can 
be shown by statement said “in reading a text, misunderstanding a sentence is a 
disappointment to get the meaning of the author” (Interviewed:2018).  
Besides that, the second students confused about the word has more than one 
meaning it can be proven by the statement “When I read a text in the English 
language, I do not get the meaning one of paragraph even though I know the 
word” (Interviewed:2018). The same idea was repeated the other students, he said 
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“Sometimes I know all the words. However , I cannot understand the meaning” 
(Interviewed:2018). The other students assumed “I have a problem when I read. I 
translate the dificult words but still do not get the meaning the text” 
(Interviewed:2018). 
 In addition, the students annoyed about the hidden meaning of the text. It can 
be shown by the statement “I feel upset when I read English I dont get the point of 
idea” (Interviewed:2018).  
 
4. Worry about reading effects 
 
Reading in a foreign language and anxiety are known as a common problem for 
the students in learning. It seems that students are anxious during and after the 
reading process. In this case they worry more and pay more effort to read well in 
order to show theirselves in a good performance rather than comprehension. There  
were 15 of 20 students have assumed their reason. It can be proven by statement 
said  
“In the Arabic language I understand whatever I read but in the English 
language I face a problem in reading in front of others so I do not focus on 
understanding” (Interviewed:2018).  
The same reason was repeated the other students, he said “When I read a text I 
only focus on pronounciation not the meaning” (Interviewed:2018). Besides , 
from the other students, to understand what they read, they revealed that they 
prefers to read silently rather than loudly. It can be shown by the statement of 
students “I find it easy to read silent rather than a loud because, I can understand 
better with silent reading” (Interviewed:2018). Moreover, the different assumed 
by the students said “when I read a passage of text, I just focus to every word I 
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read, because I am doubt with my pronounciation” (Interviewed:2018). In 
addition, the students they always avoid the questions after read the text. It can be 
proven by the statement said  
“ In the class, most often I hesitate to read in front of the class, because I 
cannot answer a question from my teacher, it’s really annoye me” 
(Interviewed:2018). 
 
5. Afraid of Making Errors 
Students who lack of self-confidence are often afraid of participant in reading 
tasks in order to avoid making errors. It seems that the majority of students are 
afraid of making errors. According to the students’ reactions, making errors is an 
undesirable thing whether it occurs in front of the teacher and students. It can be 
shown by the some statement said “I am shy because I will make mistake and my 
friends will make fun of it” (Interviewed:2018). Other students said “I am afraid 
with my pronounciation, because I still cannot pronouce the words properly” 
(Interviewed:2018).  
Moreover, the students share the same feeling “Because, sometimes I can’t 
believe myself and I never perform in public” (Interviewed:2018). The other 
students also dislike making mistake when reading “I am shy making mistake on 
simple and easy texts” (Interviewed:2018). In addition from the other students 
assumed, they worried make mistake while reading and when they pronounced 
some words they did make mistake “Sometimes I worried because I am not very 
fluently in Reading English, there are many vocabularies difficult to say” 
(Interviewed:2018). Afraid making errors related with self-confidence the students 
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“Sometimes, I feel hesitate to read the texts because my teacher watching to me” 
(Interviewed:2018).  
2. The strategies used by the students to overcome their anxiety 
a. Preparation 
      The first strategy is preparation. A number of ways the students do to 
overcome their anxiety which are able to develop their reading competence. There 
are 15 from 20 students have responded who tried to overcome their anxiety by 
using preperation. There were 3 students said “by learning how to read English 
well and try to read aloud voice” (Interviewed:2018). It also seems that 5 students 
assumed “I will try read English more before class begining” (Interviewed:2018). 
Morever, were  3 students gathering their mood “before reading english text I 
gathering my mood first” (Interviewed:2018). In addition, there were 4 students 
get used to read everyday “My strategy to improve my reading English ability is 
by always forcing my self to read many things everyday” (Interviewed:2018).  
Based on the responses above, many students made their preparation by studying 
more. 
b. Relaxation  
          The second strategy is relaxation. There were 10 of 20 students who used 
relaxation as their way to reduce anxiety. This was the statement defined by 5 
students in interview it an be proven by the statement “before reading a text in 
front of my friends, I take deep breath for reducing my nerveous” 
(Interviewed:2018). In addition from the 4 students responded for decreasing 
anxiety by breath slowly and calm down. It can be shown by statement “Ususally, 
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I breath slowly and calm down before showing in the class, I think it’s work to 
ovecome my nerveous” (Interviewed:2018). Moreover, there were 2 students 
overcome their nerveous by food. This was the statement of students “I eat sweets 
in the class or something else” (Interviewed:2018). Take a deep breath is strategy 
which was used by the most of students to make them relax and calm down in 
decreasing the feeling of anxiety during read a text. By using it strategy, the 
sudents can keep control their feeling of frightened and relax condition will be 
help them to improve their confidence. 
 
c. Positive thinking 
 
Positive thinking is a way of thinking process which use positive motivation is for 
own self that everything will be okay. Researcher found there were 15 of 20 
students who tried to cope with their anxiety by positive thinking. Some students 
build up their self-confidence in decreasing their anxious as a statement made by 5 
of students ”Sometimes, I convince my self that I can do it” (Interviewed:2018) 
and also student said about their feeling“with believe if I can, perform in front of 
the class” (Interviewed:2018). Morever, there were  5 students given motivation 
to their mind. It can be shown by the statement “Sure I can, I an be an amazing” 
(Interviewed:2018). And addition from 5 other students said“Just keep going on 
my way nothing happen, I dont afraid” (Interviewed:2018). 
d. Resignation 
There was 10 of 20 students who indicated resignation as their solution to 
overcome anxiety. Resignation is strategy which someone decides to give up or 
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run away from the situation in order to reduce their anxiety. It can be proven by 
some statements of students. 
“I will pretend to sick then run away from English lesson” (Interviewed:2018) 
“Sometimes I am nerveous, I will look for a safe place to sleep” 
(Interviewed:2018) 
“When I am afraid, I will go out from the classroom” (Interviewed:2018) 
“When I am shy, I will hiding behind my friend” (Interviewed:2018) 
“I prefer absent than shame in the class” (Interviewed:2018) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
56 
 
 
 
 
CHAPTER V 
 
CONCLUSION AND SUGGESTION 
A. Conclusion 
The researcher found some causes that make students feel anxious when 
reading aloud in the second year of MA Pondok Pesantren Sultan Hasanuddin 
based on the observation and interview.  
The findings of this study have revealed that students feel anxiety in reading 
the English language as a result of two aspects: personal factors and text 
features. These aspects established that reading in a foreign language is also 
anxiety provoking. The findings also indicated that students experienced 
higher levels of foreign language reading anxiety. 
 The reason of this increase was the increase level of difficulty of reading 
materials in term of both the aspects of personal factor and text feature. These 
two aspects are represented by the five constructs of unknown vocabulary, 
unfamiliar topic, unfamiliar culture, worry about reading effects, and afraid of 
making errors. Teachers can help foreign language learners to reduce foreign 
language reading anxiety by improving the learners’ self-confidence to deal 
with the personal factor.  
The most strategy used by the students to reduce their anxiety in 
reading English was preparation and positive thinking which was used by 
15 students. Then followed by relaxation strategy which was used by 10 
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students. There was also 10 student who two strategies to reduce her 
anxiety; relaxation and resignation.  
B. Suggestion 
1. For the teacher 
Moreover, there are other suggestions to reduce foreign language reading 
anxiety of foreign language learners by; (1) Moving from a formal context to 
an informal one. (2) Selecting error correction techniques that should be based 
on instructional philosophy that reduces defensive reactions of students. (3) 
Using the appropriate approach of teaching that encourages students to say 
what they meant to avoid correction. (4) Encouraging small group activities. 
(5) Focusing on topics that are interesting for the students, (6) and paying 
careful attention to the selection of texts to ensure the suitability of material 
selection with the appropriate difficulty. The teachers can also create low 
anxiety situation to alleviate foreign language reading anxiety caused by text 
feature as well. For example, in English classes; they can select topics which 
are authentic or common to the students’ culture and background which 
construct vocabulary that are standard to the readers’ needs. In this case, the 
learners again build strong self-confidence and could be familiar with others’ 
feeling and know the purpose of reading which should be clear as well. It 
should be instituted that objective is attaining contemporary knowledge, not 
evaluating or competing with native speakers’ reading. 
2. For the next researcher 
By knowing the level of anxiety, the cause of anxiety, and students’ way 
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to reduce it, researcher hopes for the next researcher to study about strategies 
that can be applied for class who is in anxiety case, especially in reading 
English. 
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APPENDIX A 
OBSERVATION CHECKLIST 
 
No Content 
 
Observed 
(√) 
1. Students feel embarassed  
2. Students feel the reading class is not interesting  
3. Students are not confident to read in front of the class  
4. Students do not understand what they read  
5. Students are hesitated to pronounce the new word in the text  
6. Students are lack of vocabulary consequently they feel anxious and shy   
7. Students are less of comprehension and make students confuse  
8. Students read slowly and flat intonation  
9. Students are difficult to concentrate  
10. Students are less of motivation  
11. Students shy to ask question to their teacher how to pronounce correctly   
12. Annoying classmate causes anxiety    
13. Unpleasant classroom environment   
14. The correction and suggestion from the teacher make the students loss confidence  
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APENDIX B 
STUDENTS SURVEY QUESTIONS 
1. What makes you feel afraid to perform reading in front of the class? 
2. What makes you feel upset and worry whenever you face strange 
vocabulary? 
3. What makes you do not like to read an English text that has lot of difficult 
words? 
4. What makes you feel confuse when find the meaning of the words which 
you do not know? 
5. What makes you do  not  like to read  unfamiliar  topics,  particularly  in  
the English language? 
6. What makes you feel  anxious when you read a  topic  in  English 
language which you have no idea about it? 
7. You often understand the words, but why are you still not understand the 
writer means? 
8. What makes you feel frustrating   in   reading   English   when   one   word   
is connected with another word to change the meaning? 
9. Why are you feel anxious in reading aloud, particularly fear of making 
errors? 
10. What makes you feel embarrassed in front of  the others if you pronounce a 
simple and easy word wrongly? 
11. What causes you feel  irritated  if  you read word which you do not  know  
how  it  is pronounced? 
12. What makes you feel upset when you are not understand what you are 
reading? 
13. Why are you get dizzy  and  do  not  remember what you have read? 
14. How do you avoid English class when you feel anxious? 
15. How can you overcome your anxiety in reading? 
16. What do you usually do to encourage yourself to read English in front of 
the class? 
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APENDIX C 
TRANSCRIPT OF INTERVIEW 
 
1. Respondent 01 
A: Apa yang membuat kamu merasa khawatir membaca di depan kelas? 
B: Karena saya merasa malu di depan teman-teman 
A: Ketika sedang membaca bagaimana perasaan kamu jika menemukan kosa 
kata yang sulit? 
B: Biasanya saya merasa jengkel karena susah artinya 
A: Terus, apa yang membuat kamu tidak suka membaca topik/pembahasan 
baru? 
B: Karena saya lebih suka topik yang mudah saya pahami, semisal topik 
Islami 
A: Kemudian, apa yang membuat kamu gelisah ketika membaca topik yang 
tidak familiar? 
B: Susah paham. Karena tidak terbiasa dengan bacaan selain bacaan Islami 
A: Kenapa kamu sulit memahami sebuah teks padahal kamu tahu beberapa arti 
kata? 
B: Karena biasanya lain artinya lain juga maksudnya penulis 
A: Bagaimana perasan kamu ketika membaca sebuah teks bahasa Inggris dan 
menemukan kata yang lebih dari satu makna? 
B: Jelas saya akan kebingungan 
A: Kemudian, apa yang membuat kamu takut salah ketika diminta untuk 
membaca teks yang mudah dengan kosakata yang sederhana? 
B: Saya malu-malu. Karena biasanya saya diketawai oleh teman sekelas 
A: Apa yang kamu rasakan ketika membaca kata yang tidak kamu tahu 
bagaimana cara mengucapkannya? 
B: Saya merasa kesal karena kata-katanya susah diucapkan 
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A: Apa yang membuat kamu terganggu ketika kamu tidak mengerti apa yang 
kamu baca? 
B: Tidak menemukan ide pokok bacaanya kak 
A: Terus, apa yang membuat kamu lupa terhadap apa yang sudah kamu baca? 
B: Karena saya cuma fokus membaca saja sampai selesai 
A: Terakhir bagaimana kamu mengatasi kecemasanmu dalam membaca teks 
bahasa Inggris 
B: Serius saja dalam pelajaran reading 
2. Respondent 02 
A: Apa yang membuat kamu merasa khawatir membaca di depan kelas? 
B: Karena saya merasa tidak percaya diri  
A: Ketika sedang membaca bagaimana perasaan kamu jika menemukan kosa 
kata yang sulit? 
B: Biasanya saya merasa khawatir tidak dapat mengartikannya 
A: Terus, apa yang membuat kamu tidak suka membaca topik/pembahasan 
baru? 
B: Karena saya tidak biasa membaca selain buku agama 
A: Kemudian, apa yang membuat kamu gelisah ketika membaca topik yang 
tidak familiar? 
B: Isi materinya sulit yang dimengerti. 
A: Kenapa kamu sulit memahami sebuah teks padahal kamu tahu beberapa arti 
kata? 
B: Karena saya tidak terbiasa dengan kosakata yang sulit 
A: Bagaimana perasan kamu ketika membaca sebuah teks bahasa Inggris dan 
menemukan kata yang lebih dari satu arti? 
B: Saya merasa bingung. Karena saya tidak tahu banyak kosa kata 
A: Kemudian, apa yang membuat kamu takut salah ketika diminta untuk 
membaca teks yang mudah dengan kosakata yang sederhana? 
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B: Pengucapan kosakata bahasa Inggris saya masih jelek 
A: Apa yang kamu rasakan ketika membaca kata yang tidak kamu tahu 
bagaimana cara mengucapkannya? 
B: Saya akan merasa malas melanjutkan bacaan tersebut 
A: Apa yang membuat kamu terganggu ketika kamu tidak mengerti apa yang 
kamu baca? 
B: Ide pokok sulit ditemukan 
A: Terus, apa yang membuat kamu lupa terhadap apa yang sudah kamu baca? 
B: Karena saya hanya fokus pada pengucapannya saja 
A: Terakhir bagaimana kamu mengatasi kecemasanmu dalam membaca teks 
bahasa Inggris 
B: Membaca sedikit-sedikit sebelum masuk kelas 
 
 
 
3. Respondent 03 
A: Apa yang membuat kamu merasa khawatir membaca di depan kelas? 
B: Karena saya malu dan tidak PD 
A: Ketika sedang membaca bagaimana perasaan kamu jika menemukan kosa 
kata yang sulit? 
B: Biasanya saya merasa bingung untuk melanjutkan bacaan  
A: Terus, apa yang membuat kamu tidak suka membaca topik/pembahasan 
baru? 
B: Karena saya lebih tertarik belajar bahasa Arab 
A: Kemudian, apa yang membuat kamu gelisah ketika membaca topik yang 
tidak familiar? 
B: Bahasanya yang sulit dimengerti 
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A: Kenapa kamu sulit memahami sebuah teks padahal kamu tahu beberapa arti 
kata? 
B: Karena kosakata saya masih sangat sedikit 
A: Bagaimana perasan kamu ketika membaca sebuah teks bahasa Inggris dan 
menemukan kata yang lebih dari satu arti? 
B: Saya merasa khawatir salah artikan sebuah teks  
A: Kemudian, apa yang membuat kamu takut salah ketika diminta untuk 
membaca teks yang mudah dengan kosakata yang sederhana? 
B: Karena ustadz mengawasi bagaimana saya membaca  
A: Apa yang kamu rasakan ketika membaca kata yang tidak kamu tahu 
bagaimana cara mengucapkannya? 
B: Saya malu dan takut salah karena biasa disoraki teman 
A: Apa yang membuat kamu terganggu jika kamu tidak mengerti apa yang 
kamu baca? 
B: Tidak menemukan inti pembahasan 
A: Terus, apa yang membuat kamu lupa terhadap apa yang sudah kamu baca? 
B: Karena saya hanya fokus pada bacaan saja tanpa memahami 
A: Terakhir bagaimana kamu mengatasi kecemasanmu dalam membaca teks 
bahasa Inggris 
B: Biasanya saya izin ke toilet 
 
 
 
4. Respondent 04 
A: Apa yang membuat kamu merasa khawatir membaca di depan kelas? 
B: Saya tidak percaya diri karena saya jarang tampil di depan umum 
A: Ketika sedang membaca bagaimana perasaan kamu jika menemukan kosa 
kata yang sulit? 
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B: Saya merasa malas dan jengkel karena selalu salah mengartikan  
A: Terus, apa yang membuat kamu tidak suka membaca topik/pembahasan 
baru? 
B: Topiknya yang membosankan. Karena saya lebih suka cerita pendek 
bahasanya ringan 
A: Kemudian, apa yang membuat kamu gelisah ketika membaca topik yang 
tidak familiar? 
B: Tidak terbiasa dengan materi lain di luar materi keagamaan 
A: Kenapa kamu sulit memahami sebuah teks padahal kamu tahu beberapa arti 
kata? 
B: Karena saya kurang paham dengan isi teks itu 
A: Bagaimana perasan kamu ketika membaca sebuah teks bahasa Inggris dan 
menemukan kata yang lebih dari satu arti? 
B: Saya merasa kesulitan menerjemahkan beberapa kata 
A: Kemudian, apa yang membuat kamu takut salah ketika diminta untuk 
membaca teks yang mudah dengan kosakata yang sederhana? 
B: Karena kurang PD dan takut jadi bahan candaan 
A: Apa yang kamu rasakan ketika membaca kata yang tidak kamu tahu 
bagaimana cara mengucapkannya? 
B: Saya ragu-ragu dan biasanya lanjut ke kalimat selanjutnya 
A: Apa yang membuat kamu terganggu jika kamu tidak mengerti apa yang 
kamu baca? 
B: Sudah tentu materinya  
A: Terus, apa yang membuat kamu lupa terhadap apa yang sudah kamu baca? 
B: Karena saya hanya fokus menyesaikan tugas bacaan saya 
A: Terakhir bagaimana kamu mengatasi kecemasanmu dalam membaca teks 
bahasa Inggris 
B: Biasanya saya tarik nafas sebelum tampil di depan kelas 
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5. Respondent 05 
A: Apa yang membuat kamu merasa khawatir membaca di depan kelas? 
B: Saya khawatir membaca bahasa Inggris di depan teman baru saya juga 
selalu negative  thinking 
A: Ketika sedang membaca bagaimana perasaan kamu jika menemukan kosa 
kata yang sulit? 
B: Saya merasa panik tidak bisa apa-apa  
A: Terus, apa yang membuat kamu tidak suka membaca topik/pembahasan 
baru? 
B: Sinopsis yang rumit, misal sejarah dan politik 
A: Kemudian, apa yang membuat kamu gelisah ketika membaca topik yang 
tidak familiar? 
B: Teksnya banyak memakai bahasa ilmiah, sulit dipahami 
A: Kenapa kamu sulit memahami sebuah teks padahal kamu tahu beberapa arti 
kata? 
B: Karena teksnya yang baru saya baca juga kosa kata yang saya tau masih 
sedikit  
A: Bagaimana perasan kamu ketika membaca sebuah teks bahasa Inggris dan 
menemukan kata yang lebih dari satu arti? 
B: Bingung dan kesulitan menerjemahkan beberapa kata 
A: Kemudian, apa yang membuat kamu takut salah ketika diminta untuk 
membaca teks yang mudah dengan kosakata yang sederhana? 
B: Malu kalau nanti salah ucap dan bisa jadi bahan bully 
A: Apa yang kamu rasakan ketika membaca kata yang tidak kamu tahu 
bagaimana cara mengucapkannya? 
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B: Saya khawatir dan biasanya saya mengecilkan suara saat membacanya 
A: Apa yang membuat kamu terganggu jika kamu tidak mengerti apa yang 
kamu baca? 
B: Teks yang tidak saya paham maksudnya 
A: Terus, apa yang membuat kamu lupa terhadap apa yang sudah kamu baca? 
B: Karena saya cuma fokus untuk membaca 
A: Terakhir bagaimana kamu mengatasi kecemasanmu dalam membaca teks 
bahasa Inggris 
B: Biasanya saya persiapkan diri dan tarik nafas dalam-dalam 
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